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Part I
Course Overview
[image: BD15156_]

Course Content Description

It is not hard to get people to agree that, morally speaking, we ought to be concerned with environmental issues.  It is, however, considerably more difficult to reach agreement on why we ought to care about the environment.  If it is wrong to pollute a river, is this because of the effect this pollution has on people?  On other living creatures?  On the river itself?  Environmental ethicists attempt to provide plausible answers to these questions. This course will critically examine the main theories of environmental ethics, including human-centered, animal-centered, and nature-centered approaches, as well as the most important critiques of these theories. We will apply these normative frameworks to case studies based on local, national, and global environmental issues, including biodiversity and wilderness preservation, human use of animals, environmental racism and toxic dumping, corporate responsibility, and sustainable development, population and consumption.  

Course Structure

The structure of this course provides us with a common knowledge base while also making your individual learning needs central to the course. Structuring the course this way encourages you to become active, intentional learners, and enables you to cultivate skills that are valuable beyond the boundaries of this course. 

Texts

The following books are available at the Vanderbilt bookstore. Please buy them or make arrangements to share as soon as possible. Any additional readings will be assigned as necessary and made available electronically. 

· James, Simon P. Zen Buddhism and Environmental Ethics. Ashgate World Philosophy Series. Burlington, VT: Ashgate Publishing Limited, 2010.
ISBN: 0-7546-1368-2
· Light, Andrew, and Holmes Rolston III, eds. Environmental Ethics: An Anthology. Malden, MA: Blackwell Publishing, 2003.
ISBN: 978-0-631-22293-4

Website

Our course website is located at http://www.joangforry.com. We will NOT be using OAK for this course. I will always notify you when I add new content to the site, either by email or in-class announcement. 

Voicethread

Over the course of the semester, we will be documenting our progress using an online program called Voicethread. Our goal is to produce a cohesive, interesting, narrative that we can present to other members of The Cumberland Project at the end of the semester. More information about The Cumberland Project can be found here: http://cumberland.vanderbilt.edu/

You will need to sign up for a Voicethread account (it’s free) at http://voicethread.com/

Assignments

There are two types of assignments for this course. Reflective Assignments help you assess your progress, determine plans of action, and clarify your learning goals. Content-Focused Assignments give you an opportunity to demonstrate your understanding of the course material and construct your own arguments.
	
	Reflective Assignments

· Individualized Learning Plan
We only experience deep and significant learning when we integrate new learning into existing frameworks of knowledge. By knowing what you already know and think, I can help make this process more likely to occur. In the Individualized Learning Plan, you respond to prompts, writing informally about your current knowledge of the course subject. The Individualized Learning Plan is also like your own personal syllabus. It contains your learning goals, your schedule and deadlines, and rationale explaining whether and how particular assignments will help you meet your learning goals. 

· Mid-Term Self-Assessment
You will submit two comprehensive self-assessments during the semester; one at mid-semester, and one at the end of the semester. In each self-assessment, you will reflect upon completed work, abilities and outcomes, and contributions to the class. In the mid-term self-assessment, you propose the grade you believe you are currently earning.

· Final Self-Assessment 
In the final self-assessment, you will reflect upon completed work, abilities and outcomes, and contributions to the class. You will propose the grade you believe you have earned for the course. 


Content-Focused Assignments

Content-focused assignments are organized into three categories, A, B, C. Students will choose a total of three assignments from at least two categories. The types of assignments include:

· Photojournal
· Reflective Reviews
· Analytical Paper
· Current Event Analysis
· Discussion Leader


Participation

Throughout this course, we will work together as a community with a common knowledge project and your attendance and participation is essential to the success of this community. Participation counts for roughly half of your final grade. 
	
Attendance

Consistent attendance is required for good participation. I do not keep track of your attendance. You do it. I consider missing more than three class sessions to be excessive. 

	Voicethread Commentary

Consistent commenting on Voicethread is required for good participation. I expect you to have at least ten total comments (spoken or written) on Voicethread by the end of the semester.


Part II
Professor Forry
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Teaching Philosophy

The discipline of philosophy is not just a body of knowledge, but an activity that one performs through experience, reflection, and practice. Philosophy is the activity of rigorous questioning in the search of rational justification for beliefs about the world. My goal as a teacher is to enable students to develop their philosophical skills by providing them with guided opportunities to practice rigorous questioning. These opportunities occur in several interrelated settings, including (a) the student’s experience with philosophical texts; (b) interactive oral dialogue during class meetings; (c) written dialogue with the professor, usually through formative assessment and individual assignments; (d) online dialogue; and (e) dialogue with peers. 

I view class meetings as an opportunity for the creation and cultivation of an academic community with the shared goal of constructing a collective understanding of the subject on hand. Dialogue in class meetings can be the most important instrument for facilitating the development of philosophical skills. During class sessions, I ask my students to engage in oral dialogue not only with me, but also with each other. Class sessions are discussion-oriented and I regularly ask my students to articulate and defend their views clearly and assertively in the moment. While this can be uncomfortable for some students, and sometimes for me as well, I try to create an atmosphere where all stages of the process of understanding are valued, and where respectful dissention is a tool for motivating critical evaluation and philosophical argumentation. I model the kinds of philosophical connections that I want my students to make themselves, from stating observations and reciting opinions to making clearly argued, normative claims informed by the philosophical texts we engage in our course. 

Giving students some responsibility and agency for the logistics, parameters, and atmosphere of the course prompts them to adopt active roles in relation to their own learning. I encourage students in all of my courses to engage in dialogue about the strengths and weaknesses of the course during the semester, so that we can build upon established strengths and make improvements while we have an opportunity to make them. Such conversations are challenging, yet they are a valuable opportunity for not only improving teaching and motivating my students to perform at their potential, but also for fostering a sense of community. Students are regularly prompted in their assignments to seek out unanswered questions, coherently articulate those questions, and to defend why their questions are important, difficult, and relevant. This requires second-order thinking about texts and philosophical activities that I believe is crucial to philosophical reasoning. I place a heavy emphasis on clear, concise, and effective writing. Students are coached on written clarity and argumentation, with an emphasis on in-depth examination over breadth and length. 

In my courses, I work toward two kinds of student outcomes:
Content-based outcomes
· Reading comprehension
· Concept and argument identification
· Application
Ability-based outcomes
· Communication
· Analysis
· Problem Solving
· Peer Interaction and Collaboration
· Value-Centered Decision Making[footnoteRef:-1] [-1:  ‘Value-centered decision making’ refers to one’s ability identify social and moral values and to make decisions based upon the parameters set by those values in a particular situation.
] 


Teaching Objectives

· Develop students’ ability to read critically.
· Prompt critical thinking about the role of philosophy and ethics in students’ own lives.
· Develop students’ skills of reflection, analysis, synthesis and evaluation.
· Develop students’ ability to write clearly, concretely, and concisely. 
· Facilitate appreciation of philosophy among students.
· Develop students’ skills of argumentation.
· Encourage honest, open, critical, and respectful discourse in class and peer group interactions. 

Professional Background

I earned my Ph.D. in Philosophy and my Certificate in Women’s Studies from Temple University in Philadelphia, Pennsylvania. At Temple, I taught for five years for the Philosophy department and the Women’s Studies program. I taught courses in social and political philosophy, ethics, and aesthetics. I have been at Vanderbilt since 2008, and am responsible for teaching most of the department’s ethics courses. I regularly teach courses in environmental philosophy, sports ethics and social theory, philosophy of education, business ethics, bioethics, and animal ethics. 

My job as a Vanderbilt professor is multi-faceted and requires me to perform several different roles in three major areas.

Teaching
· I teach three courses each semester. This semester, I am teaching: 
· PHIL 273: Environmental Philosophy
· PHIL 239W: Moral Problems: Food Ethics
· PHIL 115F: Sport and Social Theory
· I am an honors thesis advisor for two students

Research
· I have an active research program that is mainly focused on sports ethics. My current research projects include: 
· An article on ethics, educational values and intercollegiate sport
· A book on sports and animal ethics
· An article on the environmental impact of intercollegiate sports 
· Presenting research is an important part of being a philosophy scholar. I travel to give lectures at conferences throughout the year. 
· I am a member of The Cumberland Project, an initiative for teaching and researching issues of sustainability at Vanderbilt. This course is the focus of my project in this intitative.

Service
· I am a member of the Honors, Awards, and Future Sites committee and on the executive board as a Member-at-Large for the International Association for the Philosophy of Sport
· I am an advisor for Philosophy majors and minors


Part III
Reading
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Reading Assignments

When it comes to reading for this class, I do NOT expect you to read everything on the reading schedule. You may pick and choose readings according to your own interests, provided that you come to class prepared to contribute and participate, even if you have not completed the reading. I have one goal that I would like for you to adopt as your own. 

Goal: You perform high-quality reading, most of the time, regardless of the amount of reading you complete. 

To reach this goal, you need to be able to make decisions about how to manage your time, energy, and attention. Please use the following actions to help you make these decisions and identify (1) the quality of your own reading; and (2) the role of the reading for our course.

· Identify main concepts, figures, and arguments
· Analyze and apply important concepts and arguments
· Explore implications of important concepts, arguments, and their applications
· Enhance understanding of relevant concepts, arguments, and their applications
· Garnish arguments and their applications

Reading Philosophy

Philosophy books and articles can be very challenging to read. Here are some guidelines and strategies:

· You will find some of the readings for this course challenging in the language, the complexity of ideas presented, and in the intellectual challenges these ideas present. Please don’t get discouraged!
· We will cover controversial issues that are relevant to our study. 
· You may have a strong response to the material, and that is okay. Try to understand why you are having such a reaction. Think through and attempt to understand why an author may endorse a particular argument. This is a philosophy class and we are not concerned with rhetoric or opinion, but rather with arguments and sound reasoning for particular views. 
· These are not readings to be scanned rapidly. Take your time with them. 
· Think about these texts and your voice as in dialogue with one another. 
· If you can, keep a reading log. A good reading log summarizes main ideas and arguments, along with questions you might have. 
· Please ask about definitions or ideas you don’t understand. 

Texts

· James, Simon P. Zen Buddhism and Environmental Ethics. Ashgate World Philosophy Series. Burlington, VT: Ashgate Publishing Limited, 2010.
ISBN: 0-7546-1368-2
· Light, Andrew, and Holmes Rolston III, eds. Environmental Ethics: An Anthology. Malden, MA: Blackwell Publishing, 2003.
ISBN: 978-0-631-22293-4

All other readings will be made available electronically.

Reading Schedule

The reading schedule will be posted on our course website. The schedule is subject to change without significant advanced notice. 





Part IV
Assignments
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Detailed guidelines for each assignment will be available on the course website.
Each assignment has a corresponding template available on the course website. 

Reflective Assignments

· Individualized Learning Plan
We only experience deep and significant learning when we integrate new learning into existing frameworks of knowledge. By knowing what you already know and think, I can help make this process more likely to occur. In the Individualized Learning Plan, you respond to prompts, writing informally about your current knowledge of the course subject. The Individualized Learning Plan is also like your own personal syllabus. It contains your learning goals, your schedule and deadlines, and rationale explaining whether and how particular assignments will help you meet your learning goals. 

· Mid-Term Self-Assessment
You will submit two comprehensive self-assessments during the semester; one at mid-semester, and one at the end of the semester. In each self-assessment, you will reflect upon completed work, abilities and outcomes, and contributions to the class. In the mid-term self-assessment, you propose the grade you believe you are currently earning.

· Final Self-Assessment 
In the final self-assessment, you will reflect upon completed work, abilities and outcomes, and contributions to the class. You will propose the grade you believe you have earned for the course. 

Deadlines for Reflective Assignments will be posted on the course website. 


Content-Focused Assignments

From at least two categories below, choose three assignments to complete for the course. 

Category A

	Assignment 1: Natural and Built Environment Photo Journal 
	Document and interpret your encounters with the natural and built environment.
	Requirements:
· Photograph the natural and built environment
· Select at least 10 photographs to include in an electronic album on Voicethread
· Annotate each photograph with a brief (10-50 words) written or spoken description
· Introduce the album with a brief description (less than 250 words) that focuses on the relationship between the images you have chosen


	Assignment 2: Plants and Animals Photo Journal
	Document and interpret your encounters with plants and animals in your environment.
	Requirements:
· Photograph plants and animals you encounter
· Select at least 10 photographs to include in an electronic album on Voicethread
· Annotate each photograph with a brief (10-50 words) written or spoken description
· Introduce the album with a brief description (less than 250 words) that focuses on the relationship between the images you have chosen
	
Category B

Assignment 3: Three Reflective Reviews
Response to ideas presented in the readings
Requirements:
· Clearly articulate a point or question from a reading
· Explanation of why the point or question is interesting, difficult, and important
· 300-500 words in length

Assignment 4: Two Current Event Analysis Papers
Concise response to a current event that applies concepts from the course
Requirements:
· Summarize one argument from a major news source on a relevant current event
· Identify and explain concept from the course
· Apply concept to argument
· Evaluate merits and shortcomings of argument using the concept
· 400-800 words in length

Assignment 5: One Analytical Paper
Critical evaluation of issue(s) and argument(s) presented by the course material. Topic is chosen by student. 
Requirements:
· Articulate a thesis and provide supporting evidence for it
· Summarize ideas presented by two or more readings
· Identify and evaluate merits and shortcomings of one or more ethical positions
· 1000-1500 words in length

Category C

	Assignment 6: Discussion Leader for Two Class Sessions 
Lead two in-class discussions of reading(s), issue(s), argument(s), 
film(s), and/or current events. May be completed with a partner.
Requirements:
· Write one question set (four questions total) for each in-class discussion you will lead
· Present a brief summary of the reading(s) and/or other course material
· Guide and moderate class discussion for 25-50 minutes
· Use examples, case studies, and/or multimedia to engage peers and motivate discussion

Content-based assignments will be graded as ‘Pass’ or ‘Revise and Resubmit.’ At the end of the semester, two assignments of your choice will be evaluated for quality in determining your final grade. 

Deadlines for Content-Focused Assignments are flexible. You set your own deadlines for these assignments and indicate them in your ILP. 

To be eligible to earn a final grade of ‘A’, you must have submitted at least two of your content-focused assignments by Friday, March 23. 



Part V
Student Outcomes
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Content-Based Outcomes
· Comprehension: Read and comprehend key texts in environmental ethics.
· Concept and argument identification: Identify important themes in contemporary philosophy.
· Application: Apply information from texts and other course materials to contemporary environmental problems.

Ability-Based Outcomes

In this course, students will develop abilities in five general areas:
· Communication
· Analysis
· Problem Solving
· Peer Interaction and Collaboration
· Value-Centered Decision Making
‘Value-centered decision making’ refers to one’s ability identify social and moral values and to make decisions based upon the parameters set by those values in a particular situation.

Communication Outcomes
The student
· Speaks intelligently about philosophical concepts and arguments.
· Demonstrates philosophical reasoning through oral interaction.
· Communicates professionally, clearly, and effectively to peers and to his or her professor.
· Articulates original philosophical arguments and objections during discussion.
· Uses question-asking as a method in oral and written communication.
· Writes in a manner conducive to advancing philosophical arguments, i.e. clearly, concretely, and concisely.

Analysis Outcomes
The student
· Uses consistency and logic as tools in developing and following philosophical arguments and concepts.
· Uses philosophical ideas in addressing broader social questions.
· Analyzes ideas in relation to different contexts and situates her or his own ideas within that context.
· Practices comfort with ambiguity.
· Communicates about how complex experiences and interpretations have multiple layers of meaning.
· Identifies assumptions underlying philosophical and social views.
· Evaluates philosophical positions using philosophical reasoning.
· Identifies her or his own position and argues for it using philosophical reasoning.
· Accurately assesses her or his performance using the standards set out in this course.
· Accurately applies these standards in assessing her or his peers’ work.

Problem Solving Outcomes
	The student
· Identifies relevant practical and interpretive problems. 
· Applies information from the course material to new problems.
· Articulates the relationship between the course material and new problems. 
· Communicates effectively about solutions to problems, evaluating the merits and shortcomings of proposed solutions.
· Clearly states a position with regard to the problem at hand using philosophical reasoning.

Peer Interaction and Collaboration Outcomes
	The student
· Gives appropriate and effective criticism of peers’ work.
· Accepts and effectively processes criticism from others.
· Communicates clearly with group members about how to complete tasks and activities.
· Honestly and effectively works out problems with other group members should interpersonal discord occur within the group.
· Makes every effort to build a rewarding group experience, identifying and acting upon strengths and areas for improvement. 

Value-Centered Decision Making Outcomes
	The student
· Accurately identifies social and moral values as they are presented by texts and by others.
· Accounts for the role of these values in assessing a particular context or situation.
· Communicates clearly and effectively about her or his own values in relation to complex philosophical problems.
· Communicates clearly and effectively about cultural values in relation to complex philosophical problems.

Participation

Throughout this course, we will work together as a community with a common knowledge project and your attendance and participation is essential to the success of this community. Class sessions are discussion-oriented, and designed to help you practice improving the abilities listed above. Good participation, whether through speaking in class or active listening helps you achieve components of the abilities-based outcomes listed above. 

Participation counts for roughly half of your grade. A rubric detailing the standards of quality participation is below. 

	Criteria
	Outstanding
	Very Good
	Average
	Acceptable
	Unacceptable

	Listening
	Always actively and respectfully listens to peers and professor.
	Usually actively and respectfully listens to peers and professor.
	Sometimes displays lack of interest in others’ comments. Sometimes distracted.
	Regularly displays lack of interest in others’ comments. Regularly distracted.
	Projects lack of interest or disrespect for others. Often distracted. Prevents others from listening.

	Preparation
	Arrives fully prepared with all assignments completed, and notes on reading, observations and questions.  Arrives fully prepared at every session.
	Arrives fully prepared at almost every session.
	Sometimes arrives unprepared or with only superficial preparation.
	Preparation is inconsistent, both in quality and frequency of preparation.
	Exhibits little evidence of having read or thought about assigned material.  Rarely prepared.

	Quality of Contributions 
	Comments are relevant and reflect understanding of the assigned texts, previous remarks of other students, and insights about the assigned material.  Comments consistently advance the level and depth of the dialogue.
	Comments are relevant and reflect understanding of the assigned texts, previous remarks of other students, and insights about the assigned material.  Comments usually advance the level and depth of the dialogue.
	Makes relevant comments based on the assigned material, though comments may be vague or drawn from outside of the assigned material. Comments occasionally advance the level and depth of the dialogue.
	Comments sometimes irrelevant, betray lack of preparation, or indicate lack of attention to previous remarks of other students. Comments do not advance the level and depth of the dialogue.
	Comments reflect little understanding of the assignment or previous remarks of other students. Comments are detrimental to the level and depth of the dialogue.

	Impact on Course Progress and Dynamics
	Actively supports, engages and listens to peers.  Group dynamic and level of discussion are consistently better because of the student’s presence.
	Actively supports, engages and listens to peers. Group dynamic and level of discussion are often better because of the student’s presence.
	Makes a sincere effort to interact with peers. Group dynamic and level of discussion are occasionally better (never worse) because of the student’s presence.
	Limited interaction with peers. Group dynamic and level of discussion are not affected by the student’s presence.
	Virtually no interaction with peers. Group dynamic and level of discussion are significantly harmed by the student’s presence.

	Frequency of Participation
	Actively participates on a regular basis. Always plays an active role in discussions.
	Actively participates on a regular basis. Almost always plays an active role in discussions.
	Actively participates occasionally. Usually participates constructively in discussions.
	Limited participation. When active role is taken, participation is rarely constructive.
	Rarely participates and demonstrates noticeable lack of interest in the material.

	Attendance
	Misses no more than three classes total. Notifies professor  if two classes in a row are missed. Always on time to class. 
	
	
	
	Misses more than three classes without explanation. Frequently late for class, or leaves early without explanation. 

	Voicethread commentary
	Comments ten times as required. Follows up comments with additional responses to other comments. Comments always introduce new ideas. Comments regularly promote further discussion about an issue.
	Comments nine to ten times. Follows up comments with additional responses to other comments. Comments sometimes introduce new ideas. Comments usually promote further discussion about an issue.
	Comments seven to eight times. Occasionally follows up comments with additional responses. Comments occasionally introduce new ideas. Comments occasionally promote further discussion about an issue.
	Comments five to six times. Rarely follows up comments.
Comments rarely introduce new ideas. Comments rarely promote discussion, may sometimes hinder it.
	Comments less than five times. Rarely follows up comments. Comments do not introduce new ideas. Comments do not promote discussion, and may hinder it. 





PART VI
Assessment
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Types of Assessment

Assessment refers to evaluation of your performance in the course. From your performance on the work you do, we can judge whether and how well you have learned the material in the course. In this course, your work and performance will be evaluated in relation to the values and standards of the course, department, university, and discipline of philosophy.

In this course, we will use three types of assessment. Each type of assessment sharpens different abilities.

· Self assessment
Self assessment refers to the practice of evaluating one’s own work. You will think critically about your own work and the manner in which you completed it. You will then identify strengths and weaknesses, and propose strategies for improving your work. 

· Professor’s assessment
Professor’s assessment refers to the practice of a professor evaluating student work. This is, of course, the most common form of assessment. 
Professors employ two types of assessment.
· Summative assessment refers to evaluations that seek to determine how much a student knows at a given point in time. Most tests are summative in nature. 
· Formative assessment refers to evaluations meant to guide future student work. Formative assessment takes place throughout the semester and is part of the instructive process. Commenting on a student’s paper is an example of formative assessment. My assessment of your work this semester will be formative.

· Peer assessment
Peer assessment refers to the practice of having your performance evaluated by your peers. Peers see your work and participation from a different perspective and help you identify strengths and weaknesses. Through dialogue with your peers, you can clarify your views and generate strategies for improvement. You will also learn how to process criticism about your work by determining what criticisms and suggestions are relevant and possible to implement. 

Assessment and Grading

These types of assessment are integrated into a framework with explicit criteria for evaluating your performance, and thus, generating grades. The feedback provided to you, as well as the reflective practice of self-assessment, helps provide a continuous process of evaluation that enhances learning. Qualitative feedback given throughout the semester will indicate the strengths and weaknesses of your work, situating your work in relation to the standards of the course. 

You will receive two letter grades from me during the semester, one at mid-term and one at the end of the course, evaluating the quantity and quality of your work and participation. 

What is a grade? 

A grade is an evaluation of your performance in a course, namely, whether and to what extent your behaviors exhibit your mastery of the course material. By evaluating the work that is the result of your behaviors, such as papers and presentations, I am able to evaluate whether and to what extent learning has taken place. Before these behaviors can be evaluated, certain boundary behaviors must be present, such as adequate attendance and participation. A grade is also an evaluation of your cultivation of the abilities set forth in the course objectives. Grades are time bound, meaning that they refer to a specific amount of time, from the beginning of the course to the end of the course. 

A grade is NOT
· A grade is not a subjective evaluation on the part of your professor. Your work is measured against the standards set forth by the course objectives, the course level, and the discipline of philosophy, not according to your professor’s tastes and preferences. 
· A grade is not contingent upon the amount or degree of your personal hardships. While personal hardships certainly can negatively affect your performance (they often have this effect on everyone) and impede learning, they are not criteria for evaluating whether and to what extent learning has taken place. 
· A grade does not depend solely on effort. Great effort does not necessarily entail learning and mastery of the course material. 
· A grade is not dependent upon possible consequences that might be incurred outside of the course. For example, a grade is not dependent upon whether or not you will be placed on academic probation.
· A grade is not a reflection upon you as a human being.


In this course, your grade will depend upon the following:
Participation
· Attendance
· In-class participation
· Voicethread commenting
Reflective Assignments 
· Number completed
· Quality of assignments completed
Content-Focused Assignments
· Number of assignments passed
· Quality of assignments completed
· Final quality assessment of two assignments of your choice

Each type of assignment has a corresponding rubric with explicit criteria for evaluation. These rubrics will be available on the course website. 

This course is different from other courses because YOU are responsible for assessing the quality of your work and proposing the grade you think you have earned. I consider the grade(s) proposed in the mid-term and final self-assessments and judge them against my own evaluation of your performance in arriving at a grade. In my experience with this practice, it is highly unusual for there to be disagreement between the student’s proposed grade and mine.



Part VII
Communication
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Professor Forry’s Contact Information

Telephone

Office phone: 615-343-5362
Department phone: 615-343-2637

In Person
I know that it is convenient to ask me questions immediately before or after class, however, that is often the worst time to ask me to do or respond to something. Before and after class, I’m focused on other things, I can’t give you the attention you need, and I will forget! Unless you see me put it down in my calendar, please send me a follow-up email to remind me what we talked about.

Office Hours

My office is 017b Furman Hall (Behind the Coke machine)
	
My office hours are on Mondays and Wednesdays from 9:30-10:30, and by appointment.

If you cannot make my regular office hours and want to make an appointment with me via email, please suggest some days/times that work for you in your email. If possible, please specify the purpose of the meeting, especially if it will require some prep on my part. 

Online Office Hours

I hold “office hours” online via Gmail Chat. You will receive an invitation to chat from my Gmail address. Please don’t worry about ‘bothering’ me! If my ‘dot’ is green, I’m available to chat. If I can’t give you my attention, I will let you know. If I don’t respond in a timely manner, it’s not because I’m ignoring you or don’t like you, I’m just away from my computer. I make it a rule not to initiate chats with students. 

Email

You can reach me at either of these two email addresses:

joan.g.forry@vanderbilt.edu
joangforry@gmail.com

I will usually respond to email within 36 hours during the week and 48 hours on the weekends. Please do not assume I will have read email if you have sent it directly before class or late the night before. I may be relatively tech-savvy, but I often receive over a hundred email messages per day, and it takes me some time to process and respond.

I’m not including the following because I think you’re incapable of professional communication or don’t know how to write an email. I’m including it because (1) writing professional email is a skill you will use for the rest of your life; (2) you can make things a LOT easier on me, and thus make it easier for me to communicate with you, by following a few simple guidelines.

Before Writing an Email
· Consult the course guide and/or web resources for an answer to your request. The course guide is flipping long because I have tried to anticipate your questions.
· Think about whether email is the best mode of communication for your particular request. Requests that require a long response from me or extensive discussion are better answered in an in-person meeting. 
· Check your emotions. Writing emails to your professors when you are pissed off, excessively tired, or otherwise impaired is never a good idea. At best, you may misrepresent yourself with excessive typing errors, and at worse, you will say something you will regret later.

Your Address 
· Use a professional-sounding email address, especially since you will be communicating with me via Gmail. 
· Examples of good addresses: 
· bob.loblaw@dot.com 
· meggriffin@dot.com
· Examples of bad addresses (real examples): 
· doobies4eva@dot.com
· tomfoshizzle@dot.com
· cuddlehumps@dot.com

Subject
· Please put an abbreviation of the course title/number of the course in the subject line, followed by a subtitle describing your message. This helps me sort your email for easy response and retrieval. 
· Examples of good subject headings: 
· Phil 115F, Resource request
· Environmental ethics, assignment question
· Examples of bad subject headings (real examples):
· Hey
· Question
· URGENT

Greeting
· Please include an appropriate and respectful greeting. 
· Examples of good greetings:
· “Hi Professor Forry,”
· “Dear Dr. Forry,”
· “Hello Professor Forry,”
· Examples of bad greetings (real examples):
· “Hey,”
· “Teacher,”
· “Mrs. Forry” or “Miss Forry”
Body and Content
· Make your requests as clear and specific as possible. 
· If you have several questions, it’s helpful to use bullet points. 
· Give reasons to support your requests. In other words, why are you writing this email? 
· Examples of good email requests:
· “I would like to write my paper on Freire’s criticism of the “banking method,” but I think I need more current research to support my thesis. Can you suggest some recent secondary readings?”
· “I am going to be absent tomorrow and I wanted to notify you that Jon Stewart will present my feedback to my group. I am attaching my feedback to this email for your reference. Could you please confirm that you successfully received it?”
· Examples of bad email requests (real examples):
· “What’s the difference between moral realism and moral pluralism?”
· “I don’t know what to write about in my next paper. I’m really not sure how this class is going to play out.” 
· “What happened with my grade???? I’m freaking out!!!!!!!”

Closing and Signature
· Always sign your name. It really helps me out if you sign your full name and include the number and title of the course under your name, so that I can learn names and get to know you.
· Including an appropriate closing is nice, but not necessary.
· Examples of good closings:
· Thanks, Bob Loblaw, Environmental Ethics 115F
· Meg Griffin, Phil. 271
· Examples of bad closings (real examples):
· ttyl, SG
· ~H
· <no signature>



Part VIII
Policies
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Attendance

Attendance is vital not only to your success as an individual student, but also to the success of the course overall. It does not matter what your reasons are for missing class because it is a basic truth built into the space-time fabric of the universe that to miss class for any reason is to miss important material being covered. While I do appreciate knowing what’s going on with you, there is no distinction between “excused” and “unexcused” absences in this class. If you are absent, I assume you have a good reason for being gone.

I will not take attendance. I leave it to you to keep track of how many times you miss class. I consider missing more than three class sessions to be excessive and excessive absences will reflect negatively on your participation grade. 

If you are having a crisis that will cause an extended absence please alert me as soon as possible. I will worry about you. Do not disappear for a week or more and then tell me about the crisis you just experienced and expect accommodation after the fact. It should go without saying that to expect accommodation after the fact is disrespectful of my time and my job. No matter what is happening, someone, almost always you, can let me know what is happening. I am happy to plan with you about how you will keep up with the material. 

Civility and Collegiality

· Be on time. 
· Turn off your cell phone ringer and put it in your bag/pocket, not on your desk. 
· Do not text during class. I will notice. It will piss me off.
· Get enough rest so you can stay awake in class. If you can’t stay awake, please go take a nap. That way, you’ll get some rest and avoid offending me. 
· Use your laptop only for our class. If you’re screwing around, other students can likely see you and will be distracted. Often, I can tell if you’re messing around simply by looking at your face (yes, I’m THAT good!). If laptops become more of a hindrance than a benefit, they won’t be allowed. 
· Give me adequate notice if you plan to bring a visitor to class. 
· Wait fifteen minutes if I’m not there at the beginning of class. If there’s no notice otherwise, please use your time wisely. If I must be absent, I will give as much advance notice as I can. 
· During class discussions, please be courteous and treat others’ views with respect, especially when you disagree with them. Please observe the following ground rules in class discussions:
· Think before you speak. 
· Listen, don’t just wait to talk. 
· When you speak, try to avoid speaking only to the professor or initiating one-on-one dialogue in class. 
· If you are responding to another student’s question or comment, speak directly to him or her. 
· Do not interrupt others when they are talking (especially me). When you interrupt someone, you show that you believe what you have to say is more important than what they have to say. 
· Do not talk while others are talking.
· Be conscious of how often you speak. Avoid monopolizing the dialogue and give others the opportunity to speak.
· Respect the fact that different people have different preferences for how they participate in class discussion.
· Reflect before you react. No yelling, name-calling, purposefully inflammatory comments, or passive-aggressive tactics. If you engage in this kind of destructive behavior, I reserve the right to ask you to leave, no matter how relevant or important your perspective may be. 
· If you feel offended or hurt, and want to communicate your feelings, do the following:
· Repeat back to the class what you heard, verbatim. Sometimes we mishear or misunderstand what we have heard. Ask if you have understood correctly. 
· Start your response with “I find this troubling because…” and state the reasons for your reaction in the context of the material being discussed, not in personal attack. 
· If you feel uncomfortable communicating your feelings during class, please come and speak to me in private. 
· I reserve the authority to speak whenever I desire, even if I must interrupt you. 
· I reserve the authority to call on, or not call on, whomever I desire. 

Disability Statement

Any student who has a need for an accommodation based on the impact of a disability should contact me privately to discuss the specific situation as soon as possible. Students also must contact the Opportunity Development Center to document disabilities to coordinate reasonable accommodations. The Disabilities Services office is located in Baker 108, and the phone number is: 615-322-4705. In order to receive any consideration or accommodation for your documented disability, you must contact me at the beginning of the semester.  

Academic Honesty 

Please familiarize yourself with the Honor Code and its application to student work. See http://www.vanderbilt.edu/student_handbook/chapter2.html#two
There are harsh penalties for plagiarism/academic cheating, the least of which is usually automatic failure of the course. Plagiarism and/or academic cheating is stealing from yourself, it wastes an opportunity for you to actually learn something by writing in your own words. Plagiarism can be intentional or unintentional. Even if you plagiarize unintentionally, you will still be penalized. In all cases, you are responsible for your work and for learning how to document your sources appropriately. I have caught plagiarizing and/or academic cheating students every semester of my teaching career, thus, it is in your best interest not to test me on this. If you’re not sure about how to document something, please ask me.

Timeliness Policy

For the Content-Focused Assignments, you will set your own deadlines in this course. My policy on submitting work is flexible, but is dictated by a social contract of respect and honest communication. Setting reasonable deadlines that allow me adequate time to provide you with feedback, not only shows that you respect my time and the energy I put in to providing you with feedback, but it also shows that you take your own work seriously. If you need an extension, please just ask! I strongly prefer that you ask for extensions before work is due, not after. I am generally understanding and flexible about extensions, provided that they do not cause me significant inconvenience. 

Submitting Work

To reduce our environmental impact, ALL of the work you submit in this class will be submitted electronically as email attachments. I strongly prefer that you submit written work using Word (.doc or .docx). Do not cut and paste a paper into the body of an email. It’s not my responsibility to reformat your paper into something I can read. I reserve the right to refuse to accept work submitted in formats that I have not explicitly approved. Sending your paper to the wrong email address is not a valid excuse for a further extension or reconsideration of any grade. I make it a regular practice to email a receipt confirmation after I have downloaded your work. 

It is your responsibility to keep track of your work as it flows between me, you, and your peers. To this end, please keep track of the work you have submitted. 
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